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Introduction 

 

The development of a whole school policy must be real, relevant, operable and agreed.  It 

must lead to everyday action.  It is a method for clarifying beliefs, accepting responsibilities 

at school level and making the best use of available expertise and resources.  It must be 

based in a clear and firm statement of belief, which will inform the decisions and actions of 

the staff in their everyday work as teachers. It will require frequent review as the school is in 

constant state of change. 
 

Beliefs and Principles 

 

In accordance with the Mercy Philosophy of Education and our school Mission Statement, 

we have a very strong belief in the worthiness of the enterprise of striving to educate these 

pupils in the best possible way required. 

 

We believe that the pupil with special needs is someone who belongs in our school and 

deserves the very best educational opportunities. In order to provide an education 

appropriate to the child’s needs parents are required to submit all 

medical/psychological/educational reports to the school, to support an application for 

resources to the Department of Education and Skills, to meet the needs whether physical, 

psychological, educational, behavioural, emotional, social or medical.  Where reports are 

not available the Board may request that a child be assessed to assist the school in 

establishing the educational and training needs of the child relevant to his/her disability or 

special needs.  Notwithstanding the availability of such resources, parents of children who 

are dissatisfied with the level of educational provision in our school are advised to consider 

a special school which is designed and resourced specifically to cater for the needs of 

children with special educational needs. 

 

Inclusiveness 

 

Our school enrolment policy supports inclusiveness with reference to the enrolment of 

children with special needs (whether physical, physiological, educational, behavioural, 

emotional, social or medical). Children with special needs will be resourced in accordance 

with the level of resources provided by the Department of Education and Skills to the Board 

of Management. Our school will use the ‘Continuum of Support Process’ as outlined below. 

Identification of educational needs is central to setting suitable learning challenges for our 

special educational needs pupils. Using the continuum of support framework, our school will 

identify pupils’ educational needs to include academic, social and emotional needs, as well 
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as needs associated with physical, sensory, language and communication difficulties. It is 

important to look at a pupil’s needs in context, and to use our resources to support this (for 

example, learning environment checklist, teacher checklist for whole-class structures and 

supports). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Continuum of Support is a problem-solving model of assessment and intervention that 

enables us to gather and analyse data, as well as to plan and review the progress of 

individual pupils. This problem-solving process is illustrated as follows: 

 

 

 
 
 
 
 
 

 

 



Mercy Covent Primary School, Naas 
School Policy for Special Educational Needs 

Roll No. 15040T 
 

 

Equality of Access and Participation 

 

Equality of access is the key value that determines the enrolment of children to our school. 

No child is refused admission for reasons of ethnicity, special educational needs, disability, 

language/accent, gender, traveller status, asylum seeker/ refugee status, religious /political 

beliefs and values, family or social circumstances. 

 

All children will have equality of access to participate as fully as possible in school 

instruction, sports, school excursions and extracurricular activities where resources allow.  

Activities may be adapted to suit individual needs and should be appropriate to the child’s 

ability and age, Children with particular special needs will be assisted in activities by their 

special needs assistants. 

 

Rationale  

 

The existing policy on special needs was reviewed: 

 to provide guidance for the enrolment of children with special needs in the school 

 to assist parents in making an informed decision in relation to the enrolment of their 

child in our school 

 to comply with legislation and department circulars 

 to outline procedures and practices to be followed in relation to pupils with special 

needs 

 to outline our whole school approach to teaching and learning in relation to pupils 

with special needs 

 to enable pupils with disabilities to share with their peers as complete an 

educational experience as is possible 

 to establish communication structures for the involvement of parents of pupils with 

special needs 

 

Situation 

 

Our school is a convent school with boys and girls in Junior and Senior Infants and girls only 

from First to Sixth Classes. Boys transfer to St. Corban’s Primary School at the end of Senior 

Infants.   

 

The staff comprises of 22 classroom teachers, 6 fulltime special education teachers, 2 

special needs assistants, and the Principal. There are 559 pupils on roll. 
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School Profile 

 

School profile is determined by Department of Education and Science, Circular 13/2017 and 

is as follows: 

 

Aims of Special Education 

 

 To support inclusion of special educational needs pupils in school. 

 To ensure that the National Educational Psychological Service “Continuum of 

Support” is implemented. 

 To ‘optimise the teaching and learning process in order to enable pupils with 

learning difficulties to achieve adequate levels of proficiency in literacy and 

numeracy before leaving primary school’ (Learning Support Guidelines Pg. 15.) This 

support may be provided by class teacher and the support teacher. 

 To provide supplementary teaching and additional support in English and / or 

Mathematics  

 To enable pupils to participate in the full curriculum 

 To encourage differentiation in the classroom  

 To develop positive self-esteem and positive attitudes about school and learning in 

pupils and to guard their self-esteem and self-image as a learner 

 To support attainment, and behavioural, social and emotional functioning 

 To enable pupils to monitor their own learning and become independent learners  

 To involve parents in supporting their children through effective parent-support 

programmes  

Our School Profile National 
Our 

School  

1) Baseline component 20% 20% 

2) The school's educational profile   

(i) The number of pupils diagnosed with complex needs 

enrolled in the school 

50% 50% 

(ii) The learning needs of pupils in our school, as evidenced 

by standardised test results 

23%  23% 

iii) The social context of the school   

a) Disadvantage 3.5% 3.5% 

b) Gender 3.5% 3.5% 
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 To promote collaboration among teachers in the implementation of whole-school 

policies on learning support for pupils  

 To establish early intervention programmes designed to enhance learning and to 

prevent / reduce difficulties in learning  

 

Principles of the implementation of the New Allocation Model 

 

The intensity of additional support that is provided for pupils with low achievement and 

pupils with special educational needs should be based on their needs and should be 

provided differentially through the continuum of support process (Circular 13/17: p. 16). 

 

Resources provided to support pupils with special educational needs should be used to 

facilitate the development of truly inclusive schools.  

 

Supports provided to pupils with special educational needs should be based on identified 

needs and be informed by regular reviews of progress (in consultation with parents and 

pupils) as outlined in the Continuum of Support Guidelines.  

 

The class teacher has primary responsibility for the progress and care of all pupils in the 

classroom, including pupils with special educational needs.  

 

Special education teaching supports provided to schools should be used solely for the 

support of pupils with identified special educational needs, including those pupils for whom 

English is an Additional Language (EAL). The special education teaching supports cannot be 

used to reduce the pupil-teacher ratio in mainstream classes. Neither can they be used to 

allow any special education teacher sole responsibility for the delivery of any curriculum 

subject to any particular class.  

 

Pupils with the greatest levels of need should have access to the greatest level of support, 

and whenever possible, these pupils should be supported by teachers with relevant 

expertise who can provide continuity of support.  

 

Schools with more than one support teacher should establish and maintain a core team of 

teachers to meet the needs of pupils with special educational needs. All members should 

have the necessary experience and access to continuing professional development to 

support the diverse needs of pupils with special educational needs.  

 

Effective learning programmes are based on the following principles:  
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 Quality of teaching; "Research has consistently shown that the quality of teaching is 

the most critical factor in enhancing pupils’ learning and educational experiences" 

(2017 Guidelines: p. 27).  

 Effective whole-school policies  

 Direction of resources towards pupils in greatest need  

 Implementation of a staged approach to support provision at Class Support / School 

Support / School Support Plus  

 Provision of the model of intervention appropriate for the pupil and the difficulty 

they are experiencing 

 

Withdrawal Model 

 

 1:1 intervention (vital when e.g., difficulties are very significant, when pupil needs do 

not match to form a small group)  

 Small group interventions  

 

In-Class Support Model 

 

 Station teaching / Team Teaching / Peer tutoring/Co-teaching etc...  

 To encourage parental involvement  

 To enable   collaboration between teachers  

 To ensure the maintenance of Support Plans by class teachers and support teachers 

at Class Support/School Support/School Support Plus 

 To have good assessment procedures  

 To have regular contact with special educational needs pupils  

 To ensure manageable caseloads / timetables  

 To ensure prevention of failure  

 To provide intensive early intervention  

 To ensure support from outside agencies  

 To ensure that teachers have access to professional development (CPD) 

 

Staff Roles and Responsibilities 

 

Special education is a collaborative responsibility shared by all – the Board of Management, 

Principal, special education teachers, class teacher, special needs assistants, parents, 

children and external bodies and agencies. It is important that everyone contributes to the 

planning and implementation of our school plan for pupils with special educational needs. 
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Role of Board of Management 

 

It is the responsibility of the Board of Management to: 

 “ensure that the additional special educational needs teaching supports are used in 

their entirety to support pupils identified with special educational needs, learning 

support needs, and additional literacy needs such as English Additional Language 

Support. The additional teaching resources which are being provided under this 

model cannot be used for mainstream class teaching, or to reduce the pupil teacher 

ratio in mainstream classes, or to provide additional subjects for pupils who do not 

have special educational needs” (DES Circular 13/17: p. 21).  

 To oversee the development, implementation and review of the provision on special 

education. 

 To ensure adequate classroom accommodation and teaching resources are provided 

for the special education teacher. 

 To provide a secure facility for storage of records in relation to pupils in receipt of 

support services. 

 

Role of Principal 

 

 To assume overall responsibility for the development and implementation of the 

school plan on special education.  

 Monitor the implementation of school plan on special education on an ongoing 

basis. 

 To work with teachers and parents in the development of the school plan on special 

education on an ongoing basis. 

 To monitor the selection of pupils for supplementary teaching, ensuring that this 

service is focused on the pupils with very low achievement. 

 To arrange classroom accommodation for support teachers and arrange for the 

provision of special educational needs funding and resources. 

 

Role of the Co-ordinating Teacher 

 

 To assume direct responsibility for co-ordinating special education 

 To collaborate with the Principal and meet regularly to discuss issues relating to the 

development and implementation of the school plan on special education and to the 

provision for special educational needs in the school 
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 To take responsibility for formulating and updating the school plan for special 

education 

 To oversee the implementation of a whole-school assessment and screening 

programme to identify pupils with very low achievement and learning difficulties so 

that these pupils can be provided with the support they need  

 To keep teachers informed about the external assessment services that are available 

and the procedures to be followed in initiating referrals  

 To help teachers increase their knowledge and skills in the area of special education 

 To encourage and facilitate staff members to attend professional development 

courses 

 To liaise regularly with the support teachers 

 To organise and co-ordinate the development of support plans 

 To ensure that individualised planning takes place 

 To ensure that pupils who have been allocated special educational needs provision 

receive it 

 To organise the funding and provision of appropriate assessment tests 

 To complete application forms for outside agencies such as the National Council for 

Special Education  

 Maintain a list of pupils who are receiving supplementary teaching and / or special 

educational services 

 Co-ordinate the caseloads / work schedules of the support teachers 

 Oversee and organise the implementation of a tracking system at whole-school level 

to monitor the progress of children with learning difficulties 

 Advise parents on procedures for availing of special needs services 

 Liaise with external agencies such as psychological services to arrange assessments 

and special provision for pupils with special needs.  

 Co-ordinate and organise special needs assistant’s work and timetabling.  

 

Selection 

 

 To conduct a Need of Analysis of special educational needs based on outside 

assessments and tests results 

 From this Need of Analysis children will be placed on the Continuum of Support  

 The selection of pupils for supplementary teaching with the Principal, ensuring that 

support is focused on the pupils with very low achievements 

 

Assessment 
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 To oversee the implementation of a whole-school assessment and screening 

programme to identify pupils with very low achievement and learning difficulties so 

that these pupils can be provided with the support they need 

 To maintain a list of pupils who are receiving special education 

 To help to co-ordinate the caseloads/work schedules of the special education 

teachers  

 To co-ordinate the standardised testing of all children in the school and keeping a 

record of results  

 To support the implementation of a tracking system at whole school level to monitor 

progress of children with special educational needs 

 To advise parents on procedures for availing of special needs services 

 To liaise with external agencies such as psychological services to arrange 

assessments and special provision for pupils with special education needs 

 To advise class teachers on procedures for availing of special needs services when 

requested. 

 To consult with class teachers regarding who may need diagnostic testing, taking 

into account the pupils’ score on an appropriate standardised screening test, 

teachers’ own view of the pupils’ difficulties and needs and support teachers, case 

loads 

 To advise the Principal about pupils who have been allocated special educational 

needs provision 

 To advise on transition to second level education 

 

Role of Class Teacher  

 

Effective teaching and learning is critically important for all pupils, and especially for those 

with special educational needs. Meaningful inclusion implies that all pupils are taught in 

stimulating and supportive classroom environments where they are respected and valued. 

Mainstream class teachers have first-line responsibility for the education of all pupils in their 

classes. Accordingly, classroom teachers should ensure that they plan their lessons carefully 

to address the diverse needs within the classroom. They may need to adapt their teaching 

approaches for some pupils whose individual progress, application, motivation, 

communication, behaviour or interaction with peers are causes for concern. This may 

require targeted interventions to develop relevant adaptive skills related to these needs. All 

mainstream class teachers should implement teaching approaches and methodologies that 

facilitate the meaningful inclusion of pupils with special educational needs. These include:  

 Co-operative teaching and learning within mainstream classrooms  
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 Collaborative problem-solving activities  

 Heterogeneous group work  

 Differentiation  

 Interventions to promote social and emotional competence  

 Embedding Information and Communications Technology (ICT) in teaching, learning 

and assessment  

 

"Meaningful inclusion implies that all pupils are taught in stimulating and supportive 

classroom environments where they are respected and valued... classroom teachers should 

ensure that they plan their lessons carefully to address the diverse needs within the 

classroom... adapt their teaching approaches for some pupils whose individual progress, 

application, motivation, communication, behaviour or interaction with peers are causes for 

concern" (2017 Guidelines: p.12).  

 

"To cater for the range of learning needs in any class, mainstream class teachers will 

regularly need to differentiate their lessons. This can be achieved by:  

 Varying the level, structure, mode of instruction and pace of lessons to meet 

individual needs  

 Adapting lessons to take account of pupils’ interests  

 Matching tasks to pupils’ abilities and needs  

 Adapting and utilising resources, including the use of technology  

 Aspiring towards suitably challenging learning outcomes and assessing accordingly" 

(2017 Guidelines: p.13).  

 

"Teachers can make lessons accessible to a broad range of pupils through the use of a 

variety of appropriate teaching approaches and methodologies, including active learning,  

small-group tuition, individual teaching, and scaffolded instruction. This may also require 

environmental adaptations to promote curricular access" (2017 Guidelines: p.13). With 

regard to teaching pupils, the following general approaches and methods are 

recommended:  

 Modifying presentation and questioning techniques to maximise the involvement of 

pupils in class activities  

 Placing an emphasis on oral language development across the curriculum  

 Providing pupils with extra tutoring in the key basic skills of literacy and numeracy  

 Setting learning targets at an appropriate level  

 Providing learning activities and materials which are suitably challenging, but which 

also ensure success and progress  
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 Carrying out error analyses of a pupil’s work to pinpoint specific areas of difficulty, 

for particular attention in subsequent lessons  

 Setting up ‘buddy systems’ in class (high achievers collaboratively working with low 

achievers) 

 Open a Pupil Support File for a child who has been identified and requires classroom 

support 

 For each pupil who is in receipt of supplementary teaching at School Support / 

School Support Plus, the class teacher will collaborate with the support teacher in 

the development of a Support Plan by identifying appropriate learning targets and by 

organising classroom activities to achieve those targets 

 For each pupil who is in receipt of supplementary teaching, the class teacher will 

adjust the class programme in line with the agreed learning targets and activities in 

the pupil’s Support Plan and maintain a record of the pupil’s progress towards 

achieving those learning targets 

 A key role of successful support is a high level of consultation and co-operation 

between the class teacher and the support teacher. Class teachers and learning 

support teachers will meet to develop and review plans 

 

Identification of Pupils with the greatest need 

 

Screening  

The class teacher plays an important role in the initial identification of pupils who may have 

general or specific learning disabilities. In supporting the development and implementation 

of the school Special Educational Needs Policy, the class teacher will administer and score 

appropriate screening measures and discuss the outcomes with the support teacher(s). The 

class teacher will liaise closely with parents and elicit relevant information from them 

regarding e.g., hearing / vision checks. Screening will take place:  

 Senior Infants: MIST, DELT and DENT 

 1st - 6th Standardised Tests 
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Identification of Educational Needs through the Continuum of Support Process 

Classroom  

Support   

The class teacher considers how to differentiate the learning programme 

effectively to accommodate the needs of all pupils in the class.  

  

A classroom support plan is developed and/or adjusted over time for those 

pupils who do not respond appropriately to the differentiated programme.  

  

This is informed by:  

• Parental consultation   

• Teacher observation records  

• Teacher-designed measures/assessments  

• Basic needs checklist *  

• Learning environment checklist*   

• Pupil consultation - My Thoughts About School Checklist  

• Literacy and numeracy tests  

• Screening tests of language skills  

  

A classroom support plan runs for an agreed period of time and is subject to 

review.   

School  

Support   

  

  

  

  

  

  

  

  

  

  

  

At this level a support plan is devised and informed by:  

• Teacher observation records  

• Teacher-designed measures/assessments  

• Parent and pupil interviews   

• Learning environment checklist  

• Diagnostic assessments in literacy/numeracy  

• Formal observation of behaviour including ABC charts, frequency 

measures  

• Functional assessment as appropriate, including screening measures for 

social, emotional and behavioural difficulties  

  

A support plan at this level may detail suitable teaching approaches including 

team-teaching, small groups or individual tuition.  

  

A school support plan operates for an agreed period of time and is subject to 

review.  
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School  

Support  

Plus   

This level of the continuum is informed by a detailed, systematic approach to 

information gathering and assessment using a broad range of formal and 

informal assessment tools, reports from outside professionals (as appropriate) 

and may include:  

• Teacher observation and teacher-designed measures  

• Parent and pupil interviews  

• Functional assessment  

• Results of standardised testing such as measures of cognitive ability, 

social, emotional and behavioural functioning, adaptive functioning etc. 

 

Data generated from this process is used to plan an appropriate intervention 

and can serve as a baseline against which to map progress.   

  

A support plan at this level is likely to be more detailed and individualised, and 

to include longer term planning and consultation. 

 
Planning Template to Guide the Allocation of Additional Teaching Supports for Pupils with 
Special Educational Needs (Primary Guidelines, p. 19-20) 
 
Action 1: Identification 

of pupils with special 

educational needs 

Review existing information on pupils’ needs, using school-based 

data and any information from parents and external professionals. 

Engage in additional screening and data gathering as required, 

using informal and formal assessment approaches (for example, 

teacher observations, information on social and emotional 

competence, standardised tests, diagnostic tests).  

 

Identify all pupils with special educational needs in the school. 

Match their needs to the appropriate level on the Continuum of 

Support. 

Action 2: Setting 

targets 

Based on individual needs, set clear learning targets for each pupil 

at each level of the continuum of support. 

Action 3: Planning 

teaching methods and 

approaches 

Identify the level and type of intervention required to meet 

targets for each pupil on the continuum of support. Schools 

should consider methodologies best suited to promoting 

meaningful inclusion such as differentiation, heterogeneous 

grouping, team-teaching and small group teaching. They should 

also be mindful that the interventions and supports that they are 

using are evidence-informed.  
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Action 4: Organising 

early intervention and 

prevention 

programmes 

Based on identified needs, choose evidence-informed early 

intervention/prevention programmes to address concerns. 

Identify time needed and staffing commitment required. 

Action 5: Organising 

and deploying special 

education teaching 

resources 

Cross-reference the needs of pupils at school support and school 

support plus levels and consider common needs that can be met 

by grouping to ensure effective and efficient teaching and learning 

approaches. Agree which teacher(s) will cater for these 

groups/individuals and when and where the teaching will take 

place.  

 

Be mindful of the requirement that pupils with the greatest level 

of need should receive the greatest level of support from teachers 

with relevant expertise.  

Action 6: Tracking, 

recording and 

reviewing progress 

Establish a tracking and recording system, to ensure that the 

progress of all pupils in meeting their identified targets is 

monitored:  

 At whole-school and classroom support level by all 

teachers  

 At the school support and school support plus levels by 

class teachers and special education teachers.  

 

Organising and deploying resources  

 

Within the staffing of the special educational needs team, responsibility will be assigned to 

Language Support, Literacy and Numeracy Support. Teachers with the relevant expertise in 

special educational needs will be matched with the children with the greatest need.  

 

Communicating with Parents  

 

It is accepted practice for class teachers to consult with the parents of all pupils in the class 

from time to time. However, for parents of pupils who are in receipt of supplementary 

teaching, additional time should be devoted to consultation and collaborative planning. In 

the case of each pupil who has been identified as experiencing low achievement and / or a 

learning difficulty following administration of an appropriate screening measure, the class 

teacher should:  

 Make parents aware of concerns about their child’s progress 
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 Outline the support that is available to pupils who experience low achievement and / 

or learning difficulties (Classroom Support / School Support or School Support Plus) 

 Inform parents that a meeting with the support teacher(s) and / or the class teacher 

will follow diagnostic assessments 

 Attend, if possible, the meeting between the pupil’s parents and the support 

teacher(s) 

 Collaborate with parents and support teachers on the formation of a Support Plan 

 Indicate to parents how the pupil’s class programme will be modified in order to 

achieve the agreed learning targets in the pupil’s Support Plan 

 Parental permission for school-based tests / assessments is sought when the child 

enrols in our school and is retained by the class teacher in the pupils’ files in the 

classroom 

 

Role of the Special Educational Needs (SEN) Teacher (Support Teacher) 

 

"It is envisaged that schools will establish and maintain skilled special education support 

teams to guide provision" (2017 Guidelines: p. 27). Support teacher activities should include 

both teaching and non-teaching duties. According to the Learning-Support Guidelines 

(2000): “The particular balance that the learning-support teacher achieves between 

supplementary teaching and consultative activities will depend on the specific 

circumstances of the school” (p. 32). The support teacher’s activities should include, where 

possible:  

 Providing supplementary teaching commensurate with the child’s particular and 

individual needs 

 Researching the pupil’s learning difficulty / special educational need, to become au 

fait with this impediment to learning 

 Teaching approaches may include a combination of team-teaching initiatives co-

operative teaching early intervention and small group or individual support  

 Being "familiar with a wide range of teaching approaches, methodologies and 

resources to cater for particular learning styles and to meet a variety of needs" (2017 

Guidelines p.13) 

 Implementing suitable recommendations from outside agencies, wherever possible, 

and liaise with outside agencies pertinent to the children on their caseload 

 Developing a Support Plan for each pupil who is selected for supplementary 

teaching, in consultation with class teachers and parents 

 Maintaining a forward planner and progress record, or equivalent, for each 

individual or group of pupils in receipt of support 
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 Maintaining a Forward Planner and Progress Record (together with the class teacher) 

for in-class support 

 Providing supplementary teaching in English and / or Mathematics to pupils who 

experience low achievement and / or learning difficulties at School Support / School 

Support Plus (as per Selection Criteria) 

 Delivering intensive early intervention programmes, caseload and selection criteria 

permitting 

 Contributing to the development of policy on special educational needs at the whole 

school level / at the cluster level, if requested 

 Providing advice to the class teacher (if requested) about pupils who are 

experiencing learning difficulties  

 Meeting with class teachers of each pupil who is in receipt of School Support / 

School Support Plus, to discuss targets and ways in which attainment of the targets 

can be supported throughout the school day  

 To meet with parents of each pupil who is in receipt of support, if possible, to discuss 

targets and ways in which attainment of the targets can be supported at home 

 To meet with parents of each pupil who is in receipt of support at the end of each 

instructional term, if possible:  

o To review the pupil’s attainment of agreed targets  

o To discuss the next instructional term  

o To revise the pupil’s Support Plan 

 Contributing at the school level to decision making regarding the purchase of 

learning resources, books and materials to be made available to pupils with learning 

difficulties in their mainstream classrooms and in the support teacher’s room 

 To liaise with external agencies such as speech and language therapists etc. 

 To implement school policies on preventing learning difficulties, screening pupils for 

learning difficulties, interpreting the outcomes of diagnostic assessments and 

providing supplementary teaching, where it is deemed necessary 

 In addition to providing supplementary teaching to pupils, the support teacher is 

involved in administering a range of formal and informal assessments and in 

maintaining records of the outcomes of those assessments  

 The Support Teachers shall:  

1. Conduct an initial diagnostic assessment of each pupil who has been identified as 

having low achievement and / or a learning difficulty, based on results of an 

appropriate screening measure and record the findings of the assessment in the 

pupil’s Support Plan 

2. Monitor the ongoing progress of each pupil in receipt of supplementary teaching 

in relation to the attainment of agreed learning targets and short-term objectives 
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that arise from them and record the observations in the Forward Planner and 

Progress Record, or equivalent.  

3. Review the progress of each pupil at the end of an instructional term and record 

it on the pupil’s Support Plan.  

4. Log all actions in the Support Plan 

 

Role of Language Support Teacher 

 

The primary responsibility of the language support teacher is to promote the pupil’s 

development of English Language proficiency so that he or she can gradually gain access to 

the curriculum, ultimately achieving the same educational opportunities as native English-

speaking peers. The language support teacher will: 

 Consult with the Principal on issues that arise in relation to co-ordination of 

educational needs for children who require language support 

 Communicate with parents where necessary in relation to their child’s progress in 

language support. 

 Liaise and consult with the class teacher regarding the child’s language needs to 

enable him/her to participate fully as possible in the school curriculum 

 Consult with class teacher on developing social skills enabling the child to integrate 

fully with peers and adults in the classroom and yard 

 Support the school staff in acknowledging the diversity of cultures in our school  

 Work daily with groups of children who are withdrawn from class depending on age 

/ language need.  

 Access specific funds and services available for language support education (e.g., 

translators) 

 

The role of the Visiting Teacher 

 

 To work with the children with visual impairments and deaf/hard of hearing children 

 To put in place assisted technology 

 To give advice and guidance on the development of Individual Education Plans for 

these children 

 

Role of the Special Needs Assistant (SNA)  

 

The purpose of the SNA scheme is to provide for the significant additional care needs, which 

some pupils with special educational needs may have.  
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Primary Care Needs SNA Tasks 

An SNA’s role is to carry out duties based on the Primary Care Needs of the pupil as taken 

from Circular 30/2014). These may include: 

 Assistance with feeding: Where a pupil with special needs requires adult assistance 

and where the extent of assistance required would overly disrupt normal teaching 

time.  

 Administration of medicine: Where a pupil requires adult assistance to administer 

medicine and where the extent of assistance required would overly disrupt normal 

teaching time.  

 Assistance with toileting and general hygiene: Where a child with special needs 

cannot independently self-toilet, and until such time as they are able to do so. 

 Assistance with mobility and orientation: On an ongoing basis including assisting a 

pupil or pupils to access the school, the classroom, with accessing school transport 

(where provided, school bus escorts should, in the first instance, assist a pupil to 

access school transport), or to help a pupil to avoid hazards in or surrounding the 

school. (Every effort must be made by the school to provide opportunities for 

independence e.g., the removal of hazards).  

 Assisting teachers to provide supervision in the class, playground and school 

grounds: At recreation, assembly, and dispersal times including assistance with 

arriving and departing from school for pupils with special needs where the school 

has made a robust case that existing teaching resources cannot facilitate such 

supervision.  

 Non-nursing care needs associated with specific medical conditions: Such as 

frequent epileptic seizures or for pupils who have fragile health.  

 Care needs requiring frequent interventions including withdrawal of a pupil from a 

classroom when essential: This may be for safety or personal care reasons, or where 

a pupil may be required to leave the class for medical reasons or due to distress on a 

frequent basis.  

 Assistance with moving and lifting of pupils, operation of hoists and equipment.  

 Assistance with severe communication difficulties including enabling curriculum 

access for pupils with physical disabilities or sensory needs and those with significant 

and identified social and emotional difficulties. Under the direction of the teacher, 

this might include assistance with assistive technology equipment, typing or 

handwriting, supporting transition, assisting with supervision at recreation, dispersal 

times etc...  

 

The tasks noted above are the primary care support tasks for which access to SNA support is 

provided.  
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Secondary Care Associated Tasks (SNA Tasks) 

The following tasks are the type of secondary care associated tasks which SNAs will often 

perform, but only once they have been allocated on the basis of the primary care support 

tasks listed above. The indicative list of secondary associated tasks listed below is not 

definitive and is reflective of the tasks detailed in Circulars 08/02 and 71/2011. The 

associated support tasks which may be carried out include:  

 Preparation and tidying of workspaces and classrooms or assisting a pupil who is not 

physically able to perform such tasks to prepare and tidy a workspace, to present 

materials, to display work, or to transition from one lesson activity to another. To 

assist with cleaning of materials.  

 Assistance with the development of Personal Pupil Plans for pupils with special 

educational needs, with a particular focus on developing a care plan to meet the 

care needs of the pupil concerned and the review of such plans.  

 Assist teachers and / or Principal in maintaining a journal and care monitoring 

system for pupils including details of attendance and care needs. Assist in 

preparation of school files and materials relating to care and assistance required in 

class by students with special needs.  

 Planning for activities and classes where there may be additional care requirements 

associated with particular activities, liaising with class teachers and other teachers 

such as the resource teacher and school Principal, attending meetings with parents, 

Special Educational Needs Organiser, NEPS Psychologists, or school staff meetings 

with the agreement and guidance of class teacher/Principal.  

 Assistance with enabling a pupil to access therapy or psycho-educational 

programmes such as anger management or social skills classes, under the direction 

of qualified personnel, including class teachers or support teachers.  

 Assistance to attend or participate in out of school activities: walks, or visits, where 

such assistance cannot be provided by teaching staff.  

 

The Role of the Parents 

 

“Parents through their unique knowledge of their own child, have much to contribute to 

their child’s learning programmes” (Learning-Support Guidelines, p.52). "Good parental 

engagement is a critical factor in enhancing outcomes for pupils with special educational 

needs" (2017 Guidelines: p. 23).  

 To inform the Principal if they feel their child has special educational needs 
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 To collaborate with the drawing up, implementing and reviewing the Individual 

Education Plan for their child 

 To support the work of the school and implement suggested home-based activities 

outlined in their child’s Individual Education Plan and discuss the outcomes with the 

child’s class teacher and special education teacher  

 Parents can support the work of the school in supporting their child by:  

o Providing a home environment in which there are opportunities for adults 

and children to participate together in language, literacy and mathematical 

activities in the early years before formal schooling begins 

o Supporting the work of the school by participating with their child in such 

activities as: book sharing / reading stories, storytelling and paired reading 

(listening to and giving supportive feedback on oral reading)  

o Having discussions about school and other activities to build vocabulary and 

thinking  

o Talking positively about school and schoolwork 

o Availing of real-life situations to discuss the importance of language, literacy 

and mathematics 

o Modelling involvement in language, literacy and mathematical activities at 

home by engaging in and talking about these activities 

o Working on agreed targets at home 

 Parents should keep the class teacher informed of the progress that they observe in 

their child’s learning. They should also let the school know of any learning difficulties 

that they observe in their child at home. If, following diagnostic assessment, the 

child has been identified as requiring supplementary teaching, the parents should 

attend a meeting with the support teacher to discuss:  

o The results of the assessment  

o The learning targets in the child’s Support Plan  

o The ways in which attainment of the targets can be supported at home 

 Where a child is in receipt of supplementary teaching from the learning-support 

teacher, the parents should discuss their child’s progress with the support teacher at 

the end of each instructional term, and, in cases where supplementary teaching is to 

be continued, discuss the revised learning targets and activities in their child’s 

Support Plan.  

 At the discontinuation of supplementary teaching, discuss with their child’s teachers 

how the child’s future learning needs can continue to be met at school and at home.  

 

The role of the pupil (Fifth and Sixth Class) 
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“The involvement of pupils in the development, implementation and review of their own 

learning programmes is an important principle underlining effective supplementary 

teaching” (Learning-Support Guidelines, p.54). "Good engagement and participation in their 

own education has many associated benefits for pupils. This is particularly important for 

pupils with special educational needs and can help enhance their academic and social and 

emotional outcomes" (2017 Guidelines: p. 24).  

Pupils who are in receipt of supplementary teaching should, as appropriate:  

 outline his / her interests, aspirations, strengths.  

 contribute to the evaluation of their progress by participating in appropriate 

assessment activities, including self-assessment.  

 contribute to the Support Plan.  

 become familiar with the medium and short-term learning targets that have been 

set for them and they should be given the opportunity to contribute to the setting of 

such targets.  

 contribute to the selection of texts and other learning materials that are relevant to 

the attainment of their learning targets.  

 develop ‘ownership’ of the skills and strategies that are taught during supplementary 

teaching and learn to apply these learning strategies and skills to improve their own 

learning.  

 

Role of External Bodies and Agencies    

 

"Support and guidance is available to teachers from external professionals such as NEPS 

Psychologists, Special Educational Needs Organisers (SENO), the National Council for Special 

Education Support Service, the Inspectorate, and allied health professionals. It is important 

that schools have established procedures / protocols for liaising with these services and 

bodies in order to optimise the quality of provision for pupils with special educational needs 

at the individual, group or whole-school level. This is especially important for those pupils 

with more significant and enduring needs who benefit from a multi-disciplinary approach to 

identification of need and the development of interventions.  

 

The needs of many pupils span both health and education services. Health services (HSE and 

HSE-funded services) will continue to play an important role in early identification, 

assessment and diagnosis, intervention and review for pupils with special educational 

needs. It is important that schools are familiar with the range of health services in their 

locality, including referral pathways. Co-ordination is enhanced when schools liaise with and 

contribute to health-led assessment and delivery of interventions and when they facilitate 

meetings between parents and various support services. Schools should endeavour to 
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incorporate relevant recommendations from health professionals in developing support 

plans at each level of the Continuum of Support" (2017 Guidelines: p. 25). 

Prevention and Early Intervention 

 

Once provision for pupils with the greatest level of needs has been catered for, the school 

will consider allocating special educational needs resources for early intervention and 

prevention programmes. Prevention / early intervention is a cornerstone of supporting 

learning. As referenced in Special Educational Needs Guidelines 2017: 
“In view of the substantial international evidence that early-intervention and prevention 

programmes can lead to improved outcomes for pupils, school leaders should ensure that 

some teaching resources are used for this purpose. As schools engage in a process of self-

reflection and review, they will become aware of whole-school issues that may be 

addressed through early-intervention programmes, which are evidence-based, and which 

are responsive to the local context.  

 

Schools have the flexibility to innovate by developing and trialling new approaches and by 

using assessment data to evaluate the efficacy of these interventions. Developing and 

sharing successful practice has the potential to contribute to improvements in the overall 

provision for pupils with special educational needs.  

 

Schools may find it helpful to deploy additional teaching resources in junior classes to 

strengthen station teaching approaches which target the promotion of language, literacy 

and numeracy skills. The use of early-intervention and prevention programmes helps 

mitigate the development of learning, social and emotional difficulties.” 

 

Prevention Strategies 

 

We will reflect on school related issues. We will identify prevention specific interventions 

that will focus on specific areas to include Literacy, Numeracy and BESD. 

  

Our strategies for preventing learning difficulties are: 

 The development of agreed approaches to the teaching of English and Mathematics 

in order to ensure progression and continuity from class to class. (See Plean Scoile 

for English and for Mathematics).  

 Careful development of phonological awareness and rhyming skills in the classroom, 

before the introduction of formal reading of words and books.  

 The use of concrete materials at every opportunity.  
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 Implementation of whole school parental involvement programmes e.g., developing 

children’s oral language skills; shared reading at home; developing early 

mathematical skills etc... 

 Ongoing structured observation and assessment of the language, literacy and 

numeracy skills of pupils in the infant classes to facilitate early identification of 

possible learning difficulties. 

 Close collaboration and consultation between the infant teachers and the support 

teachers.  

 Thorough assessment procedures throughout the school. 

 Provision of additional support in language development / early literacy / early 

mathematical skills to pupils who need it.  

 ‘Friends for Life Programme’ may be used in school as a means of preventing anxiety 

and building resilience.  

 ‘Incredible years –Teacher Classroom Management Programme’ may be used as a 

means of preventing the emergence of behavioural difficulties. 

 

Early Intervention Programme 

 

Early intervention is a vital component of the NEPS Continuum of Support model.  

 Early intervention programmes will be provided by the class teacher and / or by the 

support teacher, in accordance with the NEPS Continuum.  

 Close collaboration and consultation between the class teachers and the support 

teachers, will identify pupils who may be in need of early intervention. Teachers will 

observe and provide professional opinion for consideration in the selection of pupils 

for early intervention programmes at Classroom Support / School Support level.  

 Programmes will be based on a shared expectation of success by everyone involved  

 Programmes will involve small group teaching or one-to-one teaching where small 

group teaching has not been effective / difficulties are significant  

 Early interventions with infants may include interventions in Literacy (Reading and 

Oral Language) and Maths (Ready Set Go Maths)  

 Interventions with Junior Classes (1st, 2nd and 3rd) may include Literacy Lift off. 

 Aistear  

 

Assessment and Reporting 

 

 Standardised Test in English and Maths will be conducted in Senior Infants to 6th 

classes by class teacher  



Mercy Covent Primary School, Naas 
School Policy for Special Educational Needs 

Roll No. 15040T 
 

 

 Diagnostic testing: M.I.S.T. (Middle Infant Screening Test) administered to all Senior 

Infants in March followed by the Forward Together Programme and NN.R.I.T. (New 

Non-Reading Intelligence Test) administered to 2nd and 5th (3rd 2018/2019). 

 The special education teacher may conduct the following diagnostic tests on children 

presenting for supplementary teaching as appropriate to the child: Spar Reading, 

Spar Spelling, D.S.T. (Dyslexic Screening Test), Jackson Rain, Neale Analysis, PhAB 

(Phonological Assessment Battery), Maths Profile DTEL-D, DTEN-D. BIAP.  

 

Selecting Pupils for Supplementary Teaching 

 
"Those with the highest level of need should have the greatest level of support" (2017 

Guidelines: p. 19).  

 

We will select pupils in accordance with these criteria, starting at point (1) and continuing 

on through the selection criteria until caseloads / timetables are full.  

1. Pupils previously in receipt of "Resource hours" who continue to experience 

significant learning difficulties.  

2. Pupils previously in receipt of "Learning-Support" who continue to experience 

significant learning difficulties (scoring below the 12th%ile on standardised 

assessments).  

3. Pupils diagnosed as having "Low Incidence Learning Disabilities".  

4. Pupils diagnosed as having "High Incidence Learning Disabilities".  

5. Pupils who have English as an Additional Language (EAL) i.e.  

(a) pupils who arrive to our school without any English  

(b) pupils who have lived in Ireland less than two years, and whose English needs 

further support.  

6. Pupils scoring at/below the 10th percentile on standardised assessments in literacy.  

7. Pupils scoring at/below the 12th percentile on standardised assessments in literacy 

(to allow for a margin of error).  

8. Pupils scoring at/below the 10th percentile on standardised assessments in 

Mathematics.  

9. Pupils scoring at/below the 12th percentile on standardised assessments in 

Mathematics (to allow for a margin of error).  

10. Early intervention in literacy - infant class pupils who continue to experience 

difficulties in early literacy skills, despite interventions made by the class teacher at 

Classroom Support (Stage 1) level of the NEPS Continuum of Support. The class 

teacher will have opened a Support Plan and recorded the interventions in it.  
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11. Early intervention in Mathematics - infant class pupils who continue to experience 

difficulties in early numeracy skills, despite interventions made by the class teacher 

at Classroom Support (Stage 1) level of the NEPS Continuum of Support. The class 

teacher will have opened a Support Plan and recorded the interventions in it.  

12. Pupils scoring at or below STEN 4 (30th percentile) on standardised assessments in 

literacy, who continue to experience difficulty, despite interventions made by the 

class teacher at Classroom Support (Stage 1) level of the NEPS Continuum of 

Support. The class teacher will have opened a Support Plan and recorded the 

interventions in it.  

13. Pupils scoring at or below STEN 4 (30th percentile) on standardised assessments in 

mathematics, who continue to experience difficulty, despite interventions made by 

the class teacher at Classroom Support (Stage 1) level of the NEPS Continuum of 

Support. The class teacher will have opened a Support Plan and recorded the 

interventions in it.  

14. Pupils experiencing serious difficulties with oral language / social interaction / 

behaviour / emotional development / application to learning, despite interventions 

made by the class teacher at Classroom Support (Stage 1) level of the NEPS 

Continuum of Support. The class teacher will have opened a Support Plan and 

recorded the interventions in it.  

 

Continuing and Discontinuing Supplementary Teaching 

 

Following a period of intervention, the special education teacher will review of the progress 

of the pupils. A decision is will be made as to the appropriate level of support required by 

the pupil. This may result on a decision to discontinue support to continue the same level of 

support or move to a higher or lower level of support. This decision will be communicated to 

the parents. 

  

Monitoring Progress 

 

 Ongoing structured and informal observation and assessment of language, literacy 

and numeracy skills in the infant classes to facilitate early identification of possible 

learning difficulties by class teacher 

 Formative testing and observation of work by class teacher 

 Implement the school polices in screening and selecting pupils for supplementary 

teaching in English and Maths and scoring standardised tests each year  

 Standardised Test in English and Maths will be conducted in senior infants to 6th 

classes by class teacher  
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 Diagnostic testing: M.I.S.T. (Middle Infant Screening Test) administered to all senior 

infants in March followed by the Forward Together Programme and N.R.I.T. (Non-

Reading Intelligence Test) administered to 3rd and 5th. The S.E.T. may conduct the 

following diagnostic tests on children presenting for supplementary teaching as 

appropriate to the child: Spar Reading, Spar Spelling, D.S.T. (Dyslexic Screening Test), 

Jackson Rain, Neale Analysis, PhAB (Phonological Assessment Battery), Maths Profile 

DTEL-D, DTEN-D. BIAP.  

 Record keeping – Children have a file where records of test results and assessments 

are kept in a secure filing cabinet 

 

Liaising with Parents 

 

Effective communication with parents is critically important to the success of learning 

support programme.  Activities that may be organised to increase the involvement of 

parents in supporting their children’s learning, particularly parents who have children 

participating in the learning support programme: 

 Paired/shared reading 

 Developing children’s oral language through discussion 

 Motivating children to read 

 Creating a home environment where literacy can thrive 

 Selecting books that interest children  

 Developing children’s reasoning and problem solving 

 Counting and measuring and other activities involving number 

 

Links with outside agents 

 

 The responsibility for co-ordinating the provision for special needs and liaising with 

outside agencies lies with the Special Needs Co-ordinator in consultation with the 

Principal 

 Liaising with external agencies such as psychologist to arrange assessments and 

special provision for pupils with special needs 

 Maintaining a list of pupils with special needs 

 Provision of resources for special needs 

 Liaise with N.E.P.S and H.S.E., SENO and The NCSE Support Service  

 

Professional Development 
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Every effort will be made to support staff in availing of professional development 

opportunities in the area of special needs. This can be done through: 

 

 In-service for whole school staff e.g., attendance by Educational Psychologists at 

staff meetings or staff development, in-service days, working with facilitators from 

the PDST on various subject areas 

 Providing opportunities for special education teachers to attend in-service training, 

seminars and support groups 

 Supply books for library on specific areas of relevance to special education i.e., 

Dyspraxia, Dyslexia, Down Syndrome, Asperger’s, ADHD, Behaviour difficulties, etc.   

 

Transfer to Post Primary  

 

The school will ensure good planning and support for transition helps to ensure the 

successful transfer of pupils from primary school to post-primary school. Effective transition 

support and planning can enhance the educational experience of the child and help reduce 

potential anxiety. 

The National Council for Curriculum and Assessment (NCCA) has developed a suite of 

materials to support the reporting and transfer of pupil information from primary to post-

primary schools. They include:  

 6th Class Report Card  

 My Profile sheet (for children)  

 My Child’s Profile sheet (for parents)  

 A Special Educational Needs Summary Form is included to support the sharing of 

information for children with identified learning needs.  

 

Social, Personal and Health Education  

 

Social Personal and Health Education provides particular opportunities to foster the 

personal development, health and well-being of the individual child.  It aims to foster in the 

child a sense of care and respect for himself/herself and others and an appreciation of the 

dignity of every human being.  We believe that our Social, Personal and Health Education 

programme can assist in the successful integration of the special needs pupil into our school 

community.  All children should have the opportunity to participate in and benefit from the 

full range of experiences offered in the programme.  In planning Social Personal and Health 

Education, account will be taken of the range of difference in the school so that all children 

will be given the opportunity to obtain maximum benefit from the programme. 
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Record Keeping  

 

A Student Support File will plan interventions and track a pupil’s pathway through the 

Continuum of Support. It will facilitate teachers in documenting progress and needs over 

time and assists them in providing an appropriate level of support to pupils, in line with 

their level of need. Following a period of intervention and review of progress, a decision is 

made as to the appropriate level of support required by the pupil. This may result in a 

decision to discontinue support, to continue the same level of support, or move 

 

Files will be kept containing all the relevant information pertaining to each child with special 

educational needs. Files will be stored in a locked filing cabinet in the special education 

teachers’ rooms. Copies of reports will be kept in the Principal's office and the co-ordinating 

teacher's room. Class teacher, special education teacher, psychologists and parents will 

have access to the files.   

 

Ratification of Policy 

 

This policy is subject to review by B.O.M.  

 

This policy was adopted by the Board of Management on ____________________.  

 

This policy has been made available to school personnel through a central shared folder. 

Parents can request a copy from the office and a folder of all school policies is available from 

the school office.  

 

Signed: __________________________ Signed: __________________________ 

Chairperson of Board of Management Secretary/Principal 

 

Date: ______________                          Date: _________________ 

 

Date of next review:  ____________________ 
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Register of Pupils with Special Educational Needs who are in receipt of 

interventions through the Continuum of Support Framework 

 

Classroom Support          

Pupil Name  Class  Description of SEN  Nature of Supports Literacy, 

numeracy, social, emotional, 

behavioural, life-skills  

Focus of 

Support  

In-class, 

withdrawal 

in small 

groups or 

individual, 

school 

yard  

          

          

          

          

          

School Support           

Pupil Name  Class  Description of SEN  Nature of Support  Focus of 

Support  

          

          

          

          

          

          

School Support  

Plus  

        

Pupil Name  Class  Description of SEN  Nature of Support  Focus of 

Support  
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STUDENT SUPPORT FILE 
 

Name of Student 
 

 

Date of Birth 
 

 

School 
 

 

Date File Opened 
 

 

Date File Closed 
 

 

 

A Continuum of Support 
 

ACADEMIC SUCCESS 
  

SOCIAL, EMOTIONAL & 
BEHAVIOURAL COMPETENCE 

 

 
Developing a student support plan is the outcome of a problem-solving 

process, involving school staff, parent(s)/ guardian(s) and the student. We start 
by identifying concerns, we gather information, we put together a plan and we 

review it.   

 
 
 

School 
Suppo
rt Plus 
 for a 
Few 

 

School 
Support 

for Some 

Wholeschool & 
Classroom 

Support for All 
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Student Support File, Log of Actions 
 

Date                   Actions 
 
 
 

 

 
 
 

 

 
 
 

 

 
 
 

 

 
 
 

 

 
 
 

 

 
 
 

 

 
 
 

 

 
 
 

 

 
 
 

 

 
 
 

 



 

Support Checklist 

 Name:                                        Age:  Class: 

General Information 
Date 
Checked  

 

Comments 

1. Parents/ Guardians Consulted   

2. Information from previous 
school/preschool gathered 

  

3. Hearing   

4. Vision   

5. Medical Needs   

6. Basic Needs Checklist completed   

7. Assessment of learning- screening 

 

  

8. Observation of learning 
style/approach to learning 

  

9. Observation of behaviour   

10. Interview with pupil   

11. Classroom work differentiated?   

12. Learning environment adapted?   

13. Yard/school environments 
adapted? 

  

14. Informal or formal 
consultation/advice with outside 
professionals? 

  

15. Advice given by learning 
support/resource teacher or other 
school staff? 

  

16. Other interventions put in place in 
school? 

  

Action needed   

Helpful references: SEN: A Continuum of Support: Resource Pack for Teachers, pp. 13-16, 18 to 20; BESD: A Continuum of Support, p 7; A 
Continuum of Support for Post-Primary Schools, Resource Pack for Teachers, pp32-36; Student Support Teams in Post-Primary Schools, pp20 



       SUPPORT PLAN*                                                                                            Classroom Support  

                                                                                                                       School Support (Support for SOME)  
                                                                                                                School Support Plus (Support for A FEW) 

To be completed by the teacher(s).  
For help, see SEN: A Continuum of Support - Guidelines for Teachers: BESD: A Continuum of Support – Guidelines for 

Teachers pp.71-74; A Continuum of Support for Post-Primary Schools, Resource Pack for Teachers, pp. 51, 53, 54, 57. 

Student’s name  Age  

Lead teacher  Class/year  

Start date of plan     

Review date of plan    

Student’s strengths and interests 

 

 

Priority concerns 

 

 

Possible reasons for concerns  

 

 

Targets for the student 

 

 

 

 

 

 

Strategies to help the student achieve the targets  
 

 

 

 

 

 

 

Staff involved and resources needed 

 

Signature of parent(s)/ guardian(s)  

Signature of teacher  

*A consultation with a NEPS psychologist/ other professionals may contribute to this plan.  



 

 35 

SUPPORT REVIEW RECORD*                                                                        Classroom Support 

                                                                                                                            School Support (Support for SOME)  
                                                                                                                  School Support Plus (Support for A FEW) 

To be completed by the teacher(s) as a review of the plan and as a guide for future actions. 
For help, see SEN: A Continuum of Support - Guidelines for Teachers; BESD: A Continuum of Support – Guidelines for Teachers; A 

Continuum of Support for Post-Primary Schools, Resource pack for Teachers; Student Support Teams in Post-Primary Schools. 

Student’s name Class/ Year  

Names of those present at review  Date of Review 

What areas of the plan have been most successful and why? 

 

 

 

 

Since the start of the plan, has anything changed in relation to the original concerns? If so, what are these 
changes, and what have we learned from them? 

 

 

 

Have the student’s needs changed since the start of the plan, and if so, how? 

 

 

 

 

Recommended future actions – what, how, who, when? 

 

 

Any comments from the student? 

 

 

Any comments from the parent(s)/guardian(s)? 

 

 

Signature of parent(s)/ guardian(s)  

Signature of teacher(s)  

 

Outcome of review (tick as appropriate) 

 
Revert to previous level of support- Support 
for All/ Classroom Support OR Support for 
Some/ School Support 

 
Progress to next level of support- Support for 
Some/ School Support OR Support for a Few/ 
School Support Plus 

 
Continue at Current Level of Support 

 
Request consultation with other professionals  

*A consultation with a NEPS psychologist/ other professionals may contribute to this review.  


